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You are just starting in a new school in September and look at the following sources of information about the school and languages.
Decide on your targets for the languages department in this school: one for Christmas and a further two for the end of the school year.
Where would you like the languages department to be in three years’ time? Decide on a couple more aims.
Once you have decided, how will you go about achieving your aims and how will you know when you have reached your targets?
)Resource 9.3: Gasworks 11–16 Comprehensive data analysis
Gasworks 11–16 Comprehensive
The school serves an area with several indicators of deprivation, with over half of the pupils living in social housing. The percentage of graduates living in the area is low, whilst local manufacturing jobs have become scarce for the largely semi-skilled and unskilled workforce sending many of the children to the school. 42% of pupils receive free school meals; 14% have English as an additional language.
The school had some new building work in the early part of the century so that the languages area is now centred around a small hub with its own good-sized language office and four classrooms, although there are only now 2.7 fte language teachers left now that post-14 take-up is only 18% in Year 11 in 2011. The headteacher has allowed groups in French as low as 14 to run but says that she will not allow any groups below 20 in future. The average year group is around 120.
The headteacher is very concerned about being judged on English Baccalaureate results and is expecting big improvements quickly in order not to be put under pressure herself.
Ofsted commented on the lack of use of data by teachers when planning lessons to cater for the needs of all pupils’ abilities as well as a lack of formative feedback in marking written work.
The results over recent years for French have been:
	
	2008
	2009
	2010

	A*-C passes
	43%
	29%
	33%

	A*-A passes
	5%
	7%
	8%

	FFT PA (value added)*  (A*-C KS2 > KS4)
	– 21%
	– 31%
	– 24%



*	Value added based on Prior Attainment, gender, month of birth
The blue shading represents results which are significantly below those expected by Fischer Family Trust (sig minus).
The RAISEonline Full Report usually places French in the bottom three subjects in the school in the Relative Performance Indicator. (This compares individual pupils’ results in the school for one subject against all their other subjects and takes account of the relative difficulty of the exam subject nationally.)
Previous head of languages reports in September for the Senior Leadership Team have explained the low take-up and poor results by attitude problems which the pupils bring with them from home about foreigners and languages and the perceived lack of value in taking a language for their future lives and work. There are hints too that the whole school ethos is not conducive to language learning, where pupils need to be quiet and listen. There are frequent behaviour referrals from languages staff.
The most recent Ofsted report pointed to wide in-school differences in behaviour management and in the use of Assessment for Learning.
Staffing for languages consists of one full-time head of languages (French and German specialist), a full-time teacher in her third year of teaching (Spanish and French) and a teacher who has been at the school for 24 years, who is part-time and has French and Spanish. The younger colleague seems promising, although does nothing for languages other than for her own classes. The other colleague seems fairly set in her ways.
The Head reports that the younger colleague is usually good in her teaching, with reasonable results; the other colleague is mainly satisfactory although occasionally inadequate with difficult groups.
The languages profile has not really grown since moving in from the cold of three huts at the end of the drive. There seems to be potential but little has been done to raise the position of languages within the school. There is no FLA and there are currently no study visits abroad. lCT provision is good in the new languages area.
When asked by the head to conduct a pupil voice exercise, the previous head of languages found in a sample of 10% of pupils across age, ability and gender in KS3 that enjoyment levels were low:
Really enjoy:		11%
Quite enjoy:		19%
Don’t really enjoy:	54%
Low enjoyment:	16%
Comments included: 
· Don’t know why we do languages. I’ll never need it and don’t enjoy it 
· We’re always copying down writing or chanting things out.
· I don't like the flashcard games. It’s babyish.
· It’s hard and boring.
· She’s always telling us to shut up.

Suggestions for improvement included: 
· I’d like to find out more about the countries where they speak French.
· I enjoyed watching that DVD about a lad playing football in Africa.
· It’d be good to try out our French for real instead of just pretending in class.
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